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Introduc)on	
In	excellent	schools,	all	teachers	are	commi1ed	to	improving	their	own	prac7ce	and	take	ac7on	to	con7nually	reflect	
and	 develop.	 Good	 teaching	 generates	 effec7ve	 learning.	 	 This	 Teaching	 for	 Learning	 Policy	 supports	 effec7ve	
learning	whatever	the	curriculum	area.		

In	his	2013	paper	called	“Improving	Educa7on:	A	Triumph	of	Hope	Over	Experience”,	Professor	Robert	Coe	defines	
the	secret	of	learning:	

“Learning	happens	when	people	have	to	think	hard”	

In	 other	 words,	 we	 are	 far	 more	 likely	 to	 remember	 what	 we	 think	 hard	 about.	 The	 trouble	 is	 our	 brains,	 and	
par7cularly	 those	 brains	 inhabited	 by	 teenagers	 are	 not	 that	 keen	 on	 or	 adept	 at	 thinking	 hard.	 	 To	 think	 hard,	
students	need	to	focus	and	be	suitably	challenged	and	supported	at	each	stage	of	the	learning	process.	The	learning	
cycle	provides	a	framework	which	ensures	that	learners	can	make	progress;	whatever	their	star7ng	point.	

The	Learning	Cycle	
For	learning	to	take	place,	there	must	be	a	cyclical	approach	to	teaching.	 	Each	phase	of	this	cycle	enables	essen7al	
knowledge	and	skills	to	be	learnt	and	retained.		It	may	be	completed	in	one	or	over	a	series	of	lessons,	depending	on	
the	content.	Teaching	the	skills	and	knowledge	of	any	subject	curriculum	should	be	planned	using	this	cycle.		

Explain	
We	 start	 by	 explaining	 a	 new	 concept,	 its	 subject	 specific	 vocabulary	 and	how	 it	 connects	 to	what	 students	 have	
already	 learned	 and	 how	 it	 fits	 into	 the	 'big	 picture'.	 The	 explana7on	 which	 is	 shared	 with	 students	 should	 be	
carefully	craWed	to	ensure	all	students	develop	a	secure	understanding	which	can	be	built	upon.		
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Model	
When	students'	basic	understanding	of	a	concept	or	skill	is	secure,	we	can	move	onto	demonstra7ng-	a	model	of	how	
this	concept	or	skill	may	be	applied	and	deconstruc7ng	how	it	was	put	together.	 	Demonstra7ng	what	is	needed	to	
be	successful	through	exemplar	work	and	through	sharing	the	metacogni7ve	strategies	needed	for	success.	

Scaffold	
Once	the	processes	are	clear,	we	can	provide	a	scaffold	for	students	to	apply	the	knowledge	they	have	learned.	When	
students	 have	 met	 the	 standard	 required,	 and	 have	 some	 control	 and	 confidence	 over	 their	 applica7on	 of	
knowledge,	they	can	begin	to	work	with	greater	independence.	

Prac)se	
With	clear	guidance	and	 informed,	7mely	 feedback,	students	are	now	ready	to	prac7se	all	 they	have	 learned	with	
increasing	complexity	and	greater	independence.	

It	should	be	clear	that	for	effec)ve	learning	to	take	place,	no	part	of	this	cycle	can	be	omiCed.	If	you	have	failed	to	
explain	the	concept	effec7vely,	students	will	be	confused	and	quickly	become	lost.	If	you	don’t	explicitly	model	how	
to	 apply	 this	 new	 knowledge	 then	 the	 process	 will	 remain	 mysterious;	 some	 will	 pick	 it	 up	 but	 many	 won’t.	
Neglec7ng	to	scaffold	throws	students	in	at	the	deep	end	before	they	are	ready	to	swim.	The	arm	bands	offered	by	a	
competent	teacher	provide	a	much	needed	feeling	of	safety	and	equip	students	with	the	ability	to	take	risks	within	a	
safe	 environment.	 Not	 allowing	 students	 to	 prac7se	 means	 that	 they	 would	 never	 really	 encode	 the	 knowledge	
they’ve	learned	and	will	miss	the	opportunity	to	transfer	concepts	from	working	to	long-term	memory.	

Effec)ve	Teacher	Prac)ces	

At	each	stage	of	this	cycle,	teachers	must	plan	the	most	
appropriate	ac7vi7es,	impar7ng	the	essen7al	knowledge	
and	skills	 for	their	subject	using	published	departmental	
Schemes	 of	 Learning,	 ensuring	 they	 are	 mee7ng	 the	
objec7ves	 set	 out	 in	 the	 na7onal	 curriculum	 or	 exam	
specifica7on.	 	 Underpinning	 the	 Learning	 Cycle,	 are	
prac7ces	which	all	teachers	must	demonstrate	in	order	to	
promote	effec7ve	learning	within	the	classroom.			

Knowing	Your	Students	

Above	all	else,	knowing	the	students	in	your	class	allows	
you	to	be	responsive	to	their	needs.	Through	directed		
ques7oning,	assessment	and	using	the	data	available,	we	
can	 build	 a	 useful	 picture	 of	 each	 student	 in	 our	 class.	
Knowing	 your	 students	 also	 means	 knowing	 them	 as	
individuals.	The	rela7onships	you	build	with	each	student	
in	 your	 class	 can	 have	 a	 significant	 impact	 on	 learning.	
The	confidence	for	students	to	take	risks,	ask	and	answer	
ques7ons,	the	ability	to	deal	with	set	backs	and	how	your	
students	ac7vely	respond	to	feedback	are	all	affected	by	

the	rela7onships	you	build	and	the	knowledge	you	have	of	the	students	in	your	class.	
		
High	Expecta)ons		

The	success	of	each	class	you	teach	is	ul7mately	controlled	by	the	expecta7ons	we	have	for	them	and	the	students	
have	 for	 themselves.	 	Ha`e	states	 that	 the	biggest	 influence	on	 learning	 is	 the	expecta7ons	of	 the	 student.	 (Self	
reported	grades)	 	It	is	the	teachers	ability	to	influence	this	expecta7on	which	is	so	vital.	Whatever	our	expecta7ons	
are,	 the	class	will	more	 than	 likely	 follow	 them.	This	 is	 known	as	 ‘The	Pygmalion	Effect’.	 Expecta7ons	 for	 learning	
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should	ideally	be	just	in	reach	of	all	learners.	Too	low	and	there	is	apathy	and	boredom.	Too	high	and	there	is	stress	
and	an	expecta7on	of	incapacity.		

High	expecta7ons	have	to	underpin	our	teaching;	our	exam	
system	 demands	 it.	 Lessons	 should	 always	 be	 cogni7vely	
demanding.	Wri1en	and	oral	 tasks	should	 reflect	 the	high	
levels	of	literacy	needed	for	success	in	exams.	Ques7oning	
should	 involve	 opportuni7es	 for	 extended	 thinking	 for	 all	
students	 as	 well	 as	 retrieval	 prac7ce.	 Opportuni7es	 for	
extended	 wri7ng	 have	 to	 be	 prevalent	 in	 all	 relevant	
subjects	and	these	expecta7ons	have	to	start	 in	Year	7	for	
students	 to	be	 competent	enough	 to	write	 successfully	 in	
examina7on	condi7ons.		

High	expecta7ons	can	only	be	realised	through	high	quality	
teaching.	 Progress	 only	 happens	 through	 students	 being	
successful;	 managing	 to	 effec7vely	 complete	 tasks	 and	
being	 able	 to	 build	 and	 connect	 knowledge.	 Excellent	
behaviour,	 presenta7on	 of	 work,	 ins7lling	 pride	 and	
consistently	expec7ng	excellent	effort	 are	also	 key	 factors	
in	ins7lling	high	expecta7ons.	

Differen)a)on		

Teachers	 should	 plan	 for	 students	 of	 all	 abili7es	 to	make	 progress	within	 lessons.	We	 have	 a	moral	 obliga7on	 to	
ensure	 that	 we	 are	 aware	 of	 each	 child’s	 needs	 in	 our	 class,	 and	 where	 appropriate	 provide	 support	 or	 further	
challenge.	Without	this,	we	cannot	expect	all	students	to	make	progress.	Provision	Mapper	should	be	used	to	get	an	
understanding	of	the	learning	needs	within	a	class,	but	it	is	only	through	assessing	the	progress	of	learning	through	
your	teaching	that	your	pedagogy	may	alter	to	ensure	that	progress	can	be	made	by	every	student.		

Classroom	Management	

Resources	 (including	 other	 adults),	 sea7ng,	 general	 organisa7on	 and	 class	 rou7nes	 all	 promote	 order	 and	 an	
environment	where	effec7ve	learning	can	take	place.		The	more	efficient	our	classroom	runs,	the	more	likely	it	is	that	
our	 teaching	 will	 have	 the	 7me	 and	 focus	 students	 will	 require	 to	 learn	 effec7vely.	 Displays	 should	 reflect	 the	
ambi7ons	you	have	for	learning	in	your	class	and	should	be	there	to	aid	learning	as	well	as	inspire	the	excellence	we	
want	to	see.		

Assessment	

Assessment	 can	 take	many	 forms;	 from	 terminal	 exams	 to	marking	 books,	 to	 informal	 ques7oning;	 each	method	
needs	to	provide	essen7al	evidence	to	allow	for	responsive	teaching.	Tes7ng	is	the	number	one	way	for	knowledge	to	
be	transmi1ed	into	long	term	memory.	We	should	never	shy	away	from	assessing	the	learning	of	our	students.	It	is	
the	 backbone	of	 effec7ve	 teaching	 and	provides	 us	with	 all	 the	 informa7on	we	need	 to	 ensure	 that	 learning	 has	
taken	 place.	 It	 provides	 us	 with	 the	 common	 (or	 individual)	 misconcep7ons	 of	 our	 classes	 and	 gives	 us	 the	
opportunity	to	consider	how	to	address	misconcep7ons	so	that	progress	can	be	assured.	

This	policy	is	backed	by	research,	both	current	and	historical,	all	reflec7ng	many	hundreds	of	studies.


